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3 factores que impulsan la FP en la Educacion
Superior

Masificacion y mercantilizacion de la ed. superior y la
competicion entre universidades

Importancia creciente del uso de tecnologias

Cambios en la naturaleza de la competicion profesional
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Tecnologia & Pedagogia

La tecnologia esta ampliamente aceptada en la educacion
superior, ademas de vista como necesaria. Sin embargo,
las practicas pedagogicas utilizadas no estan adecuandose
a las nuevas tecnologias ni cambiando la manera de

ensenar.
(Changing Pedagogial Landscape, 2015)
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11 casos

Dublin City University: The Sipping Point

- Finland: University pedagogical support -
UNIPS

- U4Network (Ghent, Groningen, Gottingen,
Upsala)

- University Teaching Qualification (14 NL
univ)

- Pompeu Fabra: support for MOOC
production

- LSE Teaching and Learning Centre (online
resources)

* King's College London Technology
Enhanced Learning in Health Education
(iTEL)

- ENUCE (Estonian Network for University
Continuing Education),

- EADTU: Empower Online Learning
Leadership Academy (EOLLA)

* - D-Transform (EU funded) senior leadership

* - iMotion (EU co-funded): staffmobility.eu
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Obstaculos para la FP de profesores

Profesores son reacios a dejar sus practicas tradicionales
Falta de formalizacion e incentivos para la FP

Falta de tiempo

Desequilibrio entre ensenanza e investigacion

Falta de capacidad institucional y seguimiento
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¢Qué hemos concluido?

¢;,Como las universidades apoyan las practicas inovadoras?

Programas de movilidad, conferencias, colaboraciones, informales

¢;,Como puede la FP ayudar en el desarollo de la carrera del profesor?

Con programas de incentivo (de entrada, permanencia, progresion en carrera)
¢;,Como superar las barreras conocidas para la participacion en FP?
Materiales para auto-estudio y MOOCs

¢;La FP lleva a procesos de ensenanza y aprendizaje mas efectivos?

Suponemos que si, pero no tenemos evidencias
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Educacion Abierta
Marco OpenEdu

CONTENT

PEDAGOGY

DIMENSIONS
OF

OPEN RECOGNITION
EDUCATION
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Practical Guidelines on
Open Education for Academics

Modernising higher education via open educational practices

(based on the OpenEdu Framework)

Andreia Inamorato dos Santos

Snapshot

Open Education

Open education is about a set of practices that together can
lead higher education to be more inclusive, in line with societal
changes, and also to be more innovative in terms of making
the most effective use of teaching and educational resources,
research and students’ services. These practices are often
referred to as open educational practices. In the context of
the OpenEdu Framework they are presented within the context
of the ten dimensions of open education. These ten dimensions
interrelate to one another, and together contribute towards
opening up education in a holistic way.

What is open education?

“Open education is a way of carrying out education, often using digital
technologies. Its aim is to widen access and participation to everyone by
removing barriers and making learning accessible, abundant, and customisable
for all. It offers multiple ways of teaching and learning, building and sharing
knowledge. It also provides a variety of access routes to formal and non-formal
education, and connects the two”

OpenEdu Framework JRC 2016:1

The 10 Dimensions of Open Education
OpenEdu Framework

| STRATEGY | CONTENT \ | TECHNOLOGY|

. Open Educational Practices:
(IR N a mindset shift towards openness

Open educational practices can lead to of higher education institutions. By
more inclusive education systems, but shifting their mindset and practices
X \ % this requires a shift in mindset. Each towards open educational practices,
——\ [ reseanc | —~— individual academic can be more open academics can start changing the

) ) COLLABORATION in the way they produce and share landscape of higher education by
knowledge, in the way they teach and prompting changes in their own
assess students, and in collaborating institutions.

with others. And the same is true

Practical Guidelines on Open Education for Academics: m

Modernising Higher Education Practices
http://publications.jrc.ec europa.eu/repository/handle/JRC115663

RECOGNITION |

(LeapEnsHP| "\ [ ouaury |

http://bit.ly/2FRCVV5
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Educacion abierta:

desarrollando las competencias digitales de
los profesores y de los estudiantes

Video : Educacion abierta en el mundo
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https://www.youtube.com/watch?v=elQ3NkmB4Dw&list=PLGI5zHT2w7jCIv5t5ZT_rz-t03ZdTAD6M&index=1

1. l'take ‘access’ into
consideration in all my
courses and programmes by
contemplating the different
open licences, media and
formats that | could use.

2. | support my institution in
opening up access to content
[OER) and courses to all
learners.

="es = Mo

3.l encourage my institution
to provide access to full
courses for registered and
also non-formally registered
learners.

= Y5 o Ne

4. My institution promotes
the accessibility of
educational content,
courses and full degrees.

="es = Mo

Access to content, courses and programmes

You can pomote access fo comtent for all leames by 1) making content
available == open educafional msowrces, fhat is with an open licence
Zymaking content availablein digitalformats, which can beaccessad
by anyone who has an internet connection and is digitally lierate; 3)
creating a syllabus that canbe completedinamodularway, thersfore
enabling more flexibility.

Institutional engagement: promoting access to content

Y'ou can encourage your institution to be more open 1) by advocating
afequate infestectme for academics whe aim o ofier OER, MOOCs
and fee and opem online cowses; ) by making swe that you creste and
pomcte  waned content and cowses, swch = in less-mmed lamguages
and for different user groups.

Institutional enpagement: entry to courses and completion
nefitgions can ensble mondormally mgistersd lesmes fo accesz el
cowrses online, with aflexible pathway to course completion, in which

(2.g. by taking MOOC s or othertypes of free and open online courses
which ofier cedie compliant with e Ewmpean Cedit Tensier System
- ECTE). You cam think of which possible leaming patfways could lead
& mon-formally registered learmer to a full degres in your specislist
subject @ma You can develop such patways and make tem avalable
online 35 guidance for learners, at thesametimechecking how thess
pathways could be formally recognised by your own and third-party
institutions. Youcan alsocheck which courses are available outinthe
workd and in your institution for learners o follow such pathways; and
seeh fo pogessively make such cowses avalsble whenever possible
in collaboration with other institutions.

Institutional engagement: accessibility

Accessibility is animportant pant of inclusion andwidening acoess o
edwcation. Ithas todowithenabling alito study regardles s ofpersonal
chamactenisics. For example, messwes fowamds  accessibility opem wp
leaming oppodmities for leames with disabiliies (eg. those who am
deaf or blind, or who havereduced mobility) orlanguage deficiencies
leg- migEnt leame=) Yow can help pomote  accessibility messumes
in yor instbsion by expeimenting with ascicive bechmologies, which
forus onthe voice recording of writtentext, and adapted websitesand
socialmedia. Youcan alsotry togetinvolvedintheimplementation of
acceseibility guidelines & an insitutional level and in your own personal
webpages and learning environments.

Core dimension: Access

Opeming wp a=coess 5 o educalon = sbow! mmoving or  loweang
mey cbstuct e dooway b imowledp e

Reademies who pomote access and accescibiliy
education make use of digital technologies to share

@ their couses and open educslonal msour=s (JEF])
maore easily and effectively.

E.' Learners can improve their digital competence,

megunsfingss ol peEewemncE via oDEn leamig

oppostunities.  Individusle  with specific leaming nesds
or dicabififies will have adapied educafional matedsle
and opportunities to leam.

A= i Institutionsthat promote access toand accessibilty
in educslion bensft fom 2 wider sudience, d=o kmown
5 Open learmers.

E Sociely bensf®  fom incmased  leaming
@ R cppoetumifies, idependendy of their locaBon, age,
sex, mee or physical and social condiiom. Open
&ﬁ\ cfucafiona pecices pmmole gealer access o
cducslional coment and couses ol

make the content you produce
available as an Open Educational
Resource (JER), and distribute it
in digital formats so that anyone
wheohas Internet access canuseit
Individuals with specificlearning
needs or disabilities will have
adagted edweaiona matedds and
opportunities. to leam.

make content accessibleto a
diverse profile of learners, by taking
measures towards accessibility for
learners with disabilities, or language
deficiencies. For example, you can
yoiceecond tmxiE and mske acceszible
websites for the viswally impaired.

create modular courses and make
them available as OER. Fromote
So0ess and accessibility in youwr
institution, in order to reach the open
learners. Indoing so you can think
shongside your institution of possible
learning pathways that could lead a
non-formally registered leamer to
achieve 3 fdldegree via open leaming.

encourage your institution to hawve
adequate infrastructure to offer
OER, Massive Open Online Courses
{MODCs) and free and open online
courses to the worlkd.

* Kk
* *
* *

*
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Core Dimension: Pedagogy

Statements for self-reflection

1. lapply open educational
practices inmy teaching.

="es = No

2. I know how to use a wide
range of digital technologies
to support the sharing of
my teaching practices and
open educational resources,
as well as to apply a user-
centred approach inmy
teaching.

=fes = Ne

3. My institution promotes
open learning support-
services as part of its
pool of open educational
practices.

=fes = Ne

Open  edwcafoadl  prcees Yoo  cam change  yowr  pedagogicsl
practices toembed openness st sllpossiblelevels. Forexample, you
can shae your lesson plans, assessment emplates and leaming design
with other educators. In addition, y shars the diing of your
lessons by using video or podeasts, in order to make your taught
sumect visible and scceszible fo &l You can cmalvely design couse
tasks that arecollaborative and that reguire theinvolvement of pees
whenever appmonate. You can creste and reuse teaching matensls as
open educaional msceces (0ER). Yow can also muse other OER and
redistribute them on the internet.

Using digital technologies to support OEP: You are confident n
using a wide range of digital technologies to enhance the potentisl
for creating and sharing teaching practices and open educational
msommes. You can modify yoor eswsl pmctces a= pad of this openmess,
and share and 3ccess content in repositories and in different open
leaming  envimomen=  whenever appmpiate. Yoo feaching  methods
reflect an ongoing commitment to open education and to leamer-
centred approsches supported by digital technologies.

Institutional engagement: Fromotingopen learning policies and
srices. You act a5 an ambassador for your instielion o pomole open
education policies that inclede all types of leaming services for both
mgicstered and (open) lilong leamers, swch a= leaming pathways design
advice, open toiodng. open edecafonal mescemes, assessment, MOOCE.
cpen online cowses, mcogniion of phor leaming. and  acceditation
support. You advocate the importance for your instirtion tofocus on
e development of centel cemices o both fommally egisterd leames
and fopen) lielong leamers. You stive fo cmsie 3 seppodt envimement
foryourcollesgues soas tohelp them understand and carry out OEF.

28 Practical Guidelines on COpen Educstion forAcademics

()
Core dimension: Pedagogy i

Caore Dimension

Pedagogy
Open Educational Practices
(OEF) YOU CAN..

What can | do to promote OEP?

make use of digital technologies
to share teaching practices, to
create free and open online courses
and MDOCs, and to make your content
available in different repositories and
open learning environments.

create and reuse teaching
materials, making them available
as open educational resources
(OERY). You can share different types of
0OER, such as lesson plans, assessment
templates and learning design with
other educators. In addition, you can
share the recording of your lessons

by using video or podcasts, in order to
make your taught subject visible and
accessible to all.

act as an ambassador for your
institution to promote open education
policies that include all types of
learning services for both registered
and (open) lifelong learners, such as
learning pathways' design advice, open
tutoring, open educational resources,
assessment, MOOCs, free and open
online courses, recognition of prior
learning, and accreditation support.

Practical Guidelines on Open Education for Academics:
Modernising Higher Education Practi
http://publications. jrc.ec europa.eu/repositol
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Marco DigCompEdu

e Marco Europeu para la Competencia Digital de los Educadores (DigCompEdu)
* Publicado en Noviembre de 2017 - mas de 23 mil descargas tnicas
 Describe qué significa ' ser competente digitalmente' para los educadores de todos los niveles

e Contiene 6 Areas - 22 competencias - 6 niveles de proficiencia

Users of DigCompEdu CheckIn tool per language version
(N=1831)

1,500 European Framework for the

. PIIOtO de herramlenta para aUtO' 65.7% Digit?lE§°mPetence
i6 . = o ucators
reflexion (Check-in tool) >7000 b0
usuarios 1,000

750

 Resultados de una encuesta con
profesores universitarios N=1831

500 -

14.3% 13.6%

b .4% .

Spanish Portuguese English German

250 -

 iEncuesta no representativa! 0




Transversal
competences

Digital
competences

Teaching and
Learning

@ &

Professional DIGHEL Empowering
Engagement Resources Learners

@

Subject specific Assessment Subject specific
competences competences

Facilitating
Learners’ Digital
Competence
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European Commission > EU Science Hub > Digital Competence Framework for Educators (DigCompEdu) > Self Assessment

(2) About Us Research Knowledge Working With Us Procurement News & Events Our Communities

DigCompEdu Self-assessment Related Publications

Framework

DigComp into Action: Get inspired,
Proficiency levels make it happen. A user guide to

shiliral i
Self-assessment Framework

Reproduction and Reuse European Framework for the

Digital Competence of Educators:
DigCompEdu

DigComp 2.1: The Digital
Competence Framework for
Citizens with eight proficiency
levels and examples of use

Supporting materials

Community

More >

Scientific support to the
The Check-In Self-Reflection Tool 22 education package

2018

Testing the Check-In Self-Reflection Tool

The DigCompEdu Framework has been used as the basis for developing a

Digital Livin
self-reflection tool for educators, provisionally called "DigCompEdu 9 _ g _ o
CheckIn". This tool is currently being pre-tested with small groups of Learning and Skills for the Digital
educators in different European Member States. During the test phase, Era

i e nntil 2N Centamher 2N1Q the tnnl ic nnen far tactina tn all adiicratare

https://ec.europa.eu/jrc/en/digcompedu/self-assessment

i European
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https://ec.europa.eu/jrc/en/digcompedu/self-assessment

In my work environment it is not possible to actively
involve students in class

| do involve students actively, but not with digital
technologies

When instructing, | use motivating stimuli, e.g. videos,
animations, cartoons

My students engage with digital media in my classes, e.g.
electronic worksheets, games, quizzes

My students systematically use digital technologies to
investigate, discuss and create knowledge

0%

5%

10% 15% 20%

Use digital technologies for students to actively participate in classes (N=1830)

25% 30% 35%

40%

45%

B

8%

I 173%

Source: JRC DigCompEdu Check-in tool
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Teaching of students on how to assess information, misinformation and
bias (N=1829)

0% 5% 10% 15% 20% 25% 30% 35%

This is not possible in my subject or work
environment B 4

| occasionally remind them that not all online
- S e b1
iInformation is reliable
| teach them how to discern reliable and unreliable — 26
sources

| discuss with students how to verify the accuracy of _ 24.5
information '
We comprehensively discuss how information is I 126

generated and can be distorted

European
Commission

Source: JRC DigCompEdu Check-in tool




Teaching students how to behave safely and responsibly online (N1831)

0% 5% 10% 15% 20% 25% 30% 35% 40%

This is not possible in my subject or work
environment

14.3

| inform them that they have to be careful with
relaying personal information online

| explain the basic rules for safely and responsibly
acting in online environments

We discuss and agree on rules of conduct _ 15

| systematically develop my students’ use of social
rules in the different digital environments we use _ )

European

Source: JRC DigCompEdu Check-in tool =ll
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Active development of digital teaching skills (N=1831)

Hundreds
0% 5% 10% 15% 20% 25%  30% 35%

| rarely have the time to work on my digital teaching
Skills I 73

| improve my skills through reflection and B 0

experimentation

| use a range of resources to develop my digital _ 2713

teaching skills

| discuss with peers how to use digital technologies to
innovate and improve educational practice

| help colleagues in developing their digital teaching LY

strategies

European

Source: JRC DigCompEdu Check-in tool =ll
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50%

Initial estimation of DigCompEdu levels A1-C2 (N=1831)

40%

30%

20%

10%

0% -

Al A2 Bl B2 C1

mA1l mA2 =Bl ©B2 mCl mC2

3 N

C2

Source: JRC DigCompEdu Check-in tool
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Initial estimation & final allocation to A1-C2 levels (N=1831)
50%
40%
30%
20%
10%
0% -
Al A2 Bl B2 C1 C2
B [nitial estimation  =—#=—Final allocation

European

Source: JRC DigCompEdu Check-in tool =ll
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Para terminar....

* Los educadores necesitan seguir desarollando las competencias digitales docentes
* Las universidades deben tener un plan de accion

e LaFP no debe ser realizada solamente en el tiempo libre del profesor
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iGracias!

andreia-inamorato-dos.santos@ec.europa.eu

@aisantos

Colaboracion de los companeros:

Georgios Kapsalis, Yves Punie
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